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The orientation session can be held in different location 
over time so as to facilitate relationship development with 
different groups of the St’át’imc community. 

 
4. Develop an intercultural training workshop for teachers  

 
a) The intercultural training workshop should be designed to 

engage teachers in a safe learning environment that allows 
for question asking about areas of intercultural work that 
may not be addressed in the orientation sessions, the 
cultural camp or tour.   

b) The workshop should offer an important backgrounder to 
questions about colonialism, decolonization, Aboriginal 
title and rights, Indigenous Knowledge and pedagogy, etc. 

c) The workshop should provide teachers with a critical lens 
to look at historical and contemporary relations between 
Aboriginal and non-Aboriginal peoples, as well as evoke a 
sense of hope for enhancing relations within the 
educational context of GTSD.  

 

5.4.4. Enhance coherency of Gold Trail School District (GTSD) policy and 
action for making education more culturally responsive 
 
The suite of education goals and strategies articulated in the Aboriginal Education 
Enhancement Agreement (2005) and the Achievement Contract serve an important 
function in the ongoing effort to improve the learning performance of Aboriginal students 
in GTSD.  These policy frameworks have proven to be very accommodating of the PoP 
project – one could even argue that they have been instrumental to the cause.   

However, the PoP project only engaged one First Nation in the GTSD and involved 
educational stakeholders from only four schools.  If other Aboriginal groups and 
communities in GTSD should also engage in a project similar to PoP, then it is instructive 
to engage questions about how to conceptualize a District-wide version of PoP.  What 
kind of strategic framework ought to be developed?  Who ought to be involved in the 
development of such a District-wide framework?  What relationship should such a 
framework have to existing policy frameworks and programming?   
These important questions are best addressed through a process to create what we call the 
GTSD strategic plan for culturally responsive schools, which aims to bring greater 
definition and comprehensiveness to how the Aboriginal Education Enhancement 
Agreement and related policy instruments can be used to turn GTSD schools into 
culturally responsive schools.     

Such a plan should enhance and add greater cohesiveness to the multiple and various 
local educational change initiatives that are already aiming to make schools more 
culturally responsive in the GTSD.  In light of the success of the Alaska model, 
especially the strategic approach that was taken in jurisdictions across Alaska, GTSD 
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would be well served to adopt a similar strategic approach by creating a long term plan 
that will ameliorate Aboriginal student learning environments and improve Aboriginal 
student learning achievement outcomes.   
In order to ensure that the development and implementation of the plan is undertaken in a 
manner that respects all stakeholders, it is imperative that a clear set of guidelines for 
cultural responsiveness for different facets of a school system are developed.  The Alaska 
model included several different sets of guidelines, which were directed at teachers, 
school boards, councils, parents, curriculum developers, etc.  In the absence of such 
guidelines, how can the District rest assured that their efforts to facilitate positive change 
will not disrespect and/or misrepresent the very people (e.g., Elders and Indigenous 
resource people) that they need to work with to improve Aboriginal student learning 
achievement.  Fortunately, the literature review above features a discussion of such 
guidelines and their importance to the success of sustainable educational change toward 
culturally responsive schools.   

Below, we outline two recommendations based on the above discussion.  The first 
recommendation explains some of the major characteristics of the GTSD strategic plan 
for culturally responsive schools.  The second recommendation traces the contours of the 
types of guidelines that need to be made to ensure that the implementation of strategies 
are in and of themselves an example of culturally responsive learning and action.   
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1. Develop a district-wide strategic plan for culturally responsive schools 

 
a) The overarching goal for this strategic plan would be to 

facilitate a participatory educational change initiative that 
supports the inclusion of St’át’imc, Nlakápamux and 
Secwépmec knowledge systems and people in school 
curriculum and pedagogy, embedding local First Nations 
world views in the school’s culture, and more deeply 
integrating pathways of Indigenous Knowledge and 
learning into district policies. 

b) To this end, the strategic plan should include a district-wide 
vision statement that explains what culturally responsive 
schools look like in action, as well as clearly defined 
rationale for making schools culturally responsive. The 
strategic plan should also explain how schools can work 
independently and together to engage in making their 
school more culturally responsive, as well as clarify what 
kinds of resources are available for their efforts. 

c) The process of designing the plan, including the 
development of methods of implementation and evaluation 
measures for the strategic plan ought to include Aboriginal 
education leaders to ensure that Aboriginal perspectives are 
represented in this strategic planning process.  Perhaps the 
First Peoples Advisory Council can play a lead role in this 
regard.   

d) An annual gathering should take place to engage in 
discussion regarding the plan and progress to date. To 
simplify this process the Power of Place conference method 
and related resource should be consulted in the 
development of this aspect of the plan. 

e) As part of the strategic plan, a system of measuring and 
monitoring should be established to assess the degree to 
which educational change is happening. Similar to the 
Power of Place project in Lillooet area schools, a 
curriculum review survey can be conducted, which 
provides baseline data against which future survey data can 
be compared. Depending on the goals and initiatives of the 
district-wide plan, new measures and/or different 
monitoring instruments may be required.    
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f) The activities set out in the strategic plan should be 
considered as line items in the annual budget of the School 
District to ensure that there are resources available for 
schools to cover costs for honorariums for Elders and 
resource people, field trips, development and delivery of 
cultural immersion camps for teachers, curriculum 
development, etc.  

g) Individual schools should be supported in the act of 
translating the overarching directions of the culturally 
responsive schools strategic plan into their individual 
school growth plans. 

h) Note: The GTSD strategic plan for culturally responsive 
schools is not intended to replace existing local efforts to 
include Indigenous Knowledge in their schools. Instead, it 
should facilitate a process that brings greater clarity of 
vision to the task of making schools throughout the District 
more culturally responsive, as well as galvanize educational 
change agents into a new level of momentum and 
collaboration. 

 

2. Develop district guidelines for developing culturally responsive 
schools  

 
a) The Alaska example provides an excellent set of guidelines 

for different agents in the school system, including 
guidelines for school boards, teachers, curriculum 
development etc.  These examples can inform the design of 
guidelines for the GTSD. 

b) Fortunately, guidelines for cultural tourism have already 
been developed by USLCES. These existing guidelines can 
serve as a starting point for developing a more 
comprehensive package of guidelines for educational 
change with Indigenous characteristics. 
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6. Discussion: Considering the implications of the Power of 
Place project (PoP) for Aboriginal learning  
 
In this final section, we address some of the key considerations that emerge in the wake 
of the PoP project.  First, we discuss some of the findings and general measures of 
success of the PoP project, and identify some of the implications of the PoP project for 
research, policy and programming related to Aboriginal learning in GTSD.  In the second 
section, we discuss the broader implications of the PoP project for theory, research and 
policy in relation to Aboriginal learning in other jurisdictions.       

6.1. PoP project impacts and implications for research and policy on 
integrating Indigenous Knowledge into schools, and Aboriginal learning 
in GTSD 
 
As we noted in the introduction, the aim of the Power of Place project is to engage local 
educational stakeholders in a participatory process of identifying community-based 
strategies for including St’át’imc knowledge and culture in Lillooet area school 
curriculum and pedagogy, and thereby contribute to the enhancement of learning 
environments for St’át’imc students.  In this section, we discuss three general measures 
of success of the PoP project, and examine the impacts and implications of the PoP 
project results for research and policy related to Aboriginal learning in Lillooet area 
schools, and schools throughout the GTSD.    
 
The first general measure of success of the PoP project can be defined in terms of the 
degree to which the project established and/or enhanced relationships between Elders, 
resource people, teachers and other school staff.  Although we recognize that the 
development of relationships is not necessarily a research finding, it is essential to 
creating community-based research results and related educational change and, as such, 
counts as a measure of the success of the PoP project.  This measure is also important 
because it connects to the sentiment often expressed at the PoP community-based 
workshops, which is that if Lillooet area schools are to develop into places that are 
culturally responsive to St’át’imc knowledge and culture, then the schools need to be 
inclusive of St’át’imc Elders and resource people, which means that teachers need to 
know Elders and resource people, and vice versa.  Moreover, since Elders and resource 
people are the knowledge holders for the St’át’imc, their inclusion in the schools is the 
most important act of integrating St’át’imc knowledge and culture into school curriculum 
and pedagogy.   
 
The results of the conference evaluation and the summative evaluation both indicate that 
the PoP project had a positive impact on the development of relationships between 
educational stakeholders.  The development of the list of Elders and resource people, and 
related topic areas, also indicates that Elders and resource people trust school staff with 
their information and areas of expertise – a remarkable expression of commitment on 
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behalf of Elders and resource people to work with teachers and school staff to enhance 
learning environments for St’át’imc students.  
 
Moreover, the strong attendance at most of the Steering Committee meetings and project 
workshops indicates that the PoP project either established or, at the very least, 
contributed to the enhancement of working relationships between participating St’át’imc 
community members and GTSD staff.  Also, the PoP project provided a mechanism for 
enhancing the cooperative relationships between the Upper St’át’imc Language, Culture 
and Education Society, the Lillooet Tribal Council, and the Ucwalmicw Centre in that 
each agency worked together throughout the project by either coming to one another’s 
space for meetings, engaging in informal conversations about the direction of the project 
on an as need basis, as well as cooperating with one another in the process of convening 
community members for meetings.  When taken together, these many small linkages 
between individuals and groups amount to a significant positive impact of the PoP project 
on the relationships of educational stakeholders of Lillooet area schools. 
 
The second general measure of success can be defined in terms of the degree to which the 
PoP project afforded local opportunities to educational stakeholders to discuss and select  
community-based strategies for integrating St’át’imc knowledge and culture into Lillooet 
area schools.  This second measure tests the PoP project on its claims to being a 
participatory project that is community-centric in its orientation.  As the methodology 
section of this report explains, the PoP project included a diverse range of opportunities 
for community input, including: 
 

• A teacher survey to elicit input on the degree to which St’át’imc knowledge and 
culture in included in Lillooet area schools and their interests for future 
developmental directions in this regard;  

• Five Steering Committee meetings to develop the project methodology and 
research ethics; 

• A community-based conference and series of conference workshops that engaged 
over 120 educational stakeholders, including: St’át’imc and non-St’át’imc Elders, 
resource people, teachers, support workers, students and parents; 

• A series of workshops with St’át’imc Elders and resource people to identify the 
topics that the St’át’imc people want to see reflected in the school curricula with 
relation to all subject areas and grade levels in the district; 

• A joint workshop with St’át’imc Elders, resource people, teachers, principals and 
support workers to discuss the topic areas identified by Elders/resource people 
and identify linkages between the named St’át’imc knowledge and school subject 
areas/grade levels. 

 
The evaluation results from the PoP community conference and the joint meeting 
between Elders, resource people, education coordinators, and GTSD staff, as well as the 
summative evaluation results of the Steering Committee (see appendices for analysis of 
results) all consisted of high marks for how the PoP project provided educational 
stakeholders with an opportunity to share their views about how to integrate St’át’imc 
knowledge and culture into Lillooet area schools.     



Power of Place: Final Research Report 116 

 
We define the third general measure of success of the PoP project in terms of whether it 
yielded research findings that were:(a) appropriate in scope and content from the 
perspective of the St’át’imc people; and, (b) applicable to the practical project of 
integrating St’át’imc knowledge and culture into Lillooet area schools.   
 
With regard to the first aspect of this third general measure, it is important to note that we 
emphasize the notion of developing appropriate research findings because the Steering 
Committee, throughout the project, expressed the conviction that the PoP project must 
not make the mistake of mis-representing St’át’imc worldviews or facilitate the mis-use 
of the knowledge of St’át’imc worldviews.  As such, the Steering Committee decided that 
the PoP project should not engage in the development of St’át’imc curriculum for use by 
teachers in schools.  Although there can be merit to curriculumizing Indigenous 
Knowledge, which is to turn such knowledge into lesson plans that fit into a module on a 
particular topic that harmonizes with prescribed learning outcomes, such an act can risk 
reducing Indigenous Knowledge into forms of inert information that could be 
communicated by anyone, to anyone, and thereby undercut the living nature of 
Indigenous Knowledge, as well as the honored role of holding Indigenous Knowledge in 
one’s community.  Moreover, to curriculumize Indigenous Knowledge is an act that often 
contradicts recent scholarship on Indigenous Knowledge and pedagogy, which argues 
that Indigenous Knowledge - its ecological orientation and the oral modes of acquisition, 
impartment, and application – should not be bound by Eurocentric modes of crafting 
curriculum, nor should the exchange or transfer of Indigenous Knowledge be truncated to 
conventional classroom pedagogy.  The PoP Steering Committee argued for a project that 
would encourage schools to create a shared space where students can learn from and 
engage in dialogue with Elders and resource people to develop an understanding of the 
knowledge that is Indigenous to the people of the place where Lillooet area schools are 
located.  The development of both living lists of St’át’imc Knowledge Systems (see: 
Figure 6 & 7 in this report), specifically the verbal approval of the content of these living 
lists by participating Elders and resource people, indicates that the PoP project developed 
findings that are appropriate for schools from the perspective of St’át’imc community 
leaders, and in step with the hopes of the PoP Steering Committee.  Thus, the PoP project 
can be conceived as effectively addressing the challenge of developing appropriate 
research findings related to St’át’imc Knowledge Systems and schools.   
 
The other aspect of this third measure of success relates to questions about whether the 
products of the research can be translatable into policy and programming for making  
Lillooet area schools more culturally responsive.  It is encouraging to note that even 
before the PoP project had ended, the School District had acted on the preliminary results 
of the project by starting to develop the Elders in the Classroom program in elementary 
schools.  Moreover, the way that the recommendations have been articulated account for 
existing policy and program infrastructure in the District and seek to build upon the work 
to date by providing developmental directions that can be easily merged with existing 
educational goals.  Sentiments to this effect are expressed in a letter by the District 
Principal of Aboriginal Learning, Shelley Oppenheim-Lacerte, which is featured in the 
PoP Curriculum Enhancement Toolkit (2008).  
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In light of the fact that the District has already translated some of the findings of the PoP 
project into its operations, and considering that the research report and the toolkit is 
centered on including Elders and resource people in school learning activities, and, 
moreover that all research products have been co-productions, we contend that the PoP 
project has managed to score well against this third measure of success.   As such, the 
PoP project has positively impacted at least three areas of the educational system in 
Lillooet area schools.  These positive impacts and the related research findings have 
implications for research, policy and programming related to Aboriginal learning in the 
GTSD.   
 
There are two distinct implications of the PoP project for research in the District.  First of 
all, the exact impacts of the PoP project on GTSD programs to integrate St’át’imc 
knowledge and culture into the curriculum and pedagogy of the four participating schools 
is an area for ongoing research.  As such, an implication of PoP is a call to the task of 
researching the relationship between integration programs and projects and the extent to 
which St’át’imc knowledge and culture is integrated in curriculum and pedagogy.  
Addressing the following kind of question on a regular basis can provide data on how 
culturally responsive Lillooet area schools are over time:  To what degree is St’át’imc 
knowledge and culture currently included in Lillooet area schools in comparison to the 
Power of Place baseline survey of 2007?   
 
Second, and in a similar vein, it is instructive to develop an ongoing inquiry into the 
relationship between the practice of including St’át’imc knowledge into classrooms and 
Aboriginal learning achievement.  The findings of such research are integral to the work 
of legitimating integration projects over time.   Since the PoP project did not aim to prove 
its working assumption that the act of making schools more culturally responsive 
improves Aboriginal learning achievement, the burden of proof for such a claim will 
carry forward into subsequent initiatives in the District.  Offloading the burden of proof 
for the District will involve generating data that would substantiate PoP’s working 
assumption.  Even though other jurisdictions have made the case in numbers for 
culturally responsive schools (i.e., Alaska, etc.), and such data sets do legitimate 
integration projects in principle, there is no specific data available in GTSD that shows 
how Aboriginal learning achievement is improved by increasing student engagement with 
Indigenous Knowledge at school.  A possible future research question in this regard is:  
What difference does St’át’imc knowledge and culture make for the learning 
achievement outcomes of St’át’imc students in Lillooet area schools?   
 
With regard to the implications of PoP for District policy, there is one central area to 
discuss.  The PoP project demonstrated effective democratic and accessible engagement 
processes for involving diverse educational stakeholders in an educational change 
initiative.  Given the strong attendance at the PoP workshops, especially at the 
conference, one can assume that such stakeholders would have an appetite for ongoing 
community-based opportunities to participate in policy development related to their 
schools.  Although we recognize that Lillooet area schools do have a series of 
mechanisms for including the voices of local educational stakeholders in decisions about 
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schools (e.g., boards, councils, working groups), it is instructive to ask questions about 
the degree to which such mechanisms are accessible to educational stakeholders who may 
face socio-economic barriers to participation in such bodies.  For instance, what kinds of 
barriers may prevent local educational stakeholders from participating in the process of 
setting frameworks for implementing an educational change process and how can these 
barriers be removed?  What kinds of sustainable opportunities can be afforded to those 
stakeholders who do not participate in the regular mechanisms for decision making to 
help shape policy related to their schools?  And more specifically, how can future work 
on the Aboriginal Education Enhancement Agreement include the participation of diverse 
educational stakeholders in ways that are similar to how PoP engaged local stakeholders?      
 
In sum, the PoP project claimed a shared space in which diverse educational stakeholders 
identified ways to make Lillooet area schools more culturally responsive – to become 
places where St’át’imc students achieve learning success exactly as they are - St’át’imc. 
As such, the PoP project has had a positive impact on the education system in Lillooet 
area schools, and extending from the project are several implications for research and 
policy regarding Aboriginal learning.   

6.2. PoP project implications for research, policy and programming 
with regard to integrating Indigenous Knowledge into schools, and 
Aboriginal learning beyond GTSD  
 
The successful completion of PoP has several implications for research and policy on 
educational change initiatives that aim to integrate Indigenous Knowledge and culture 
into school curriculum and pedagogy with a view to enhancing learning environments for 
Aboriginal students.  In this section, we address the implications of PoP for research, and 
then provide a discussion on the implications of PoP for policy and programming with 
regard to integrating Indigenous Knowledge into schools, and Aboriginal learning. 
 
Albeit limited, our literature review identified several useful articles, books and other 
literature reviews that discussed some aspect of Indigenous Knowledge, pedagogy and/or 
related research and development methodologies; however, we did not identify a great 
deal of theoretical research or meta-analysis on different modes for integrating 
Indigenous Knowledge into school curriculum and pedagogy.  Such an undertheorized 
area raises questions for educational theorists regarding the development of meta-
theoretical frameworks that can account for the emerging multiplicity of methods for 
integrating Indigenous Knowledge into schools.  Some specific future research for 
theorists include: What kind of typology could be developed that accounts for the diverse 
range of projects that aim to integrate Indigenous Knowledge into school curriculum and 
pedagogy?  What are the different meanings of integration that are used to conceptualize 
projects for including Indigenous Knowledge in schools?  What counts as a method for 
integrating Indigenous Knowledge?  What are the criteria for assessing whether a project 
is successful at integrating Indigenous Knowledge into a school(s)?  
 
A second implication of the PoP project for research relates to teachers and students.  
Although the teacher participants in the Power of Place project presumably supported the 
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idea of integrating Indigenous Knowledge in the classroom by virtue of the fact that they 
engaged in project dialogues at the conference and at the joint workshop with Elders and 
resource people, the exactitudes of their attitudes toward the integration of Indigenous 
Knowledge in their classroom remains unknown.  Similarly, in our review of the 
literature, we did not identify a great deal work that addressed empirical research 
questions on Indigenous and non-Indigenous teachers’ attitudes toward including 
Indigenous Knowledge in their classroom in other jurisdictions.  Moreover, the literature 
review did not identify research on Indigenous and non-Indigenous student attitudes 
toward Indigenous content as part of their school experience.  Since our literature review 
identified only limited study in this regard (Kanu, 2005), questions on Indigenous and 
non-Indigenous teacher and student attitudes toward integrating Indigenous Knowledge 
in school curriculum, as well as comparative analyses of attitudinal differences between 
groups, remains pertinent to the research agenda for Aboriginal learning and the project 
of Indigenizing schools.  Addressing questions on attitudes could shed more light on our 
understanding of what educational change agents think about integration work, what are 
the differences and similarities between perspectives on the matter, and what implications 
do such differences have for the design and implementation of integration projects.   
 
Throughout the PoP project, teachers often raised questions about the relationship 
between increases in instruction in Indigenous Knowledge and culture in classrooms and 
student learning achievement outcomes.  Although there is some excellent research on 
the positive impacts of integrating Indigenous Knowledge on Aboriginal student learning 
achievement, there is not a great deal of such excellent examples.  The comments of 
teachers who participated in PoP underscore the importance of making the case in 
numbers about the positive relationship between Aboriginal student learning achievement 
and increased engagement with Indigenous Knowledge in the classroom.  Making the 
case in numbers raises the following types of research questions:  How do Aboriginal 
students who regularly engage with Indigenous Knowledge perform in key learning 
indicators compared to Aboriginal students who do not?  To what degree does 
engagement with Indigenous Knowledge contribute to increases in high school 
graduation rates?  What kind of engagement with Indigenous Knowledge do Aboriginal 
students require in order to improve their learning achievements?   
 
These questions beg a series of corollary questions that relate to policy on integrating 
Indigenous Knowledge into school curriculum and pedagogy.  By policies we are 
referring to the localized overarching frameworks that hold together the myriad of 
descriptions of educational goal statements, programs for reaching such goals, success 
measures, etc.  Although the PoP project was largely successful because of the 
involvement of teachers, principals and members of the participating St’át’imc 
communities, an equally important component of the project were the supportive policy 
frameworks of GTSD, namely the Aboriginal Education Enhancement Agreement and 
the Achievement Contract.  The success of PoP demonstrates that local projects to 
integrate Indigenous Knowledge into schools need both policy support and grass roots 
support.  It is difficult to conceive of PoP experiencing much success if either one of 
these key elements was not supporting the project.   
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Thus, the implication of PoP for policy is simple.  A framework for educational change 
that has been negotiated with Aboriginal peoples, provincial government and the school 
district is fundamentally important to the success of any project for integrating 
Indigenous Knowledge into school curriculum and pedagogy.  PoP demonstrates that 
integration projects in particular schools generally require the support of higher levels of 
an educational system.  As such, it is instructive to consider the following policy-related 
questions:  What are the characteristics of policy frameworks that facilitate effective 
projects for integrating Indigenous Knowledge?  Conversely, what kinds of policy 
frameworks have prevented the development of projects for integrating Indigenous 
Knowledge into school curriculum and pedagogy?  How have such frameworks been 
resisted and reformed by Indigenous educational stakeholders?  Also, what are the types 
of integration projects that have demonstrated success in the absence of policy support?  
If so, what are the characteristics of these types of projects and how did such projects 
manage to achieve success?   
 
With regard to the general implications of PoP for the design and implementation of 
integration projects, there are two major considerations to discuss.  First, PoP 
demonstrated that a diverse range of Indigenous and non-Indigenous educational 
stakeholders can work together to design and implement a multi-year project of 
identifying and recommending methods for integrating Indigenous Knowledge into 
schools.  In demonstrating the success of a community-based participatory action 
research method, it is useful to consider whether the PoP project method can be 
replicated in other jurisdictions.  The success of PoP also highlights the fact that 
communities with relatively high levels of capacity to engage educational change work 
are best suited to undertake such work.  Would any community be able to undertake such 
a project?  Such a question raises other questions about the readiness of a community to 
drive an educational change process.  Are there levels of school and community readiness 
for undertaking a project for integrating Indigenous Knowledge in local school(s)?  What 
kinds of school/community readiness assessment could be developed to ascertain whether 
a community should engage in such work?  What might such an assessment tool tell 
communities about the types of integration methods that are best suited for their level of 
capacity for educational change?   
 
Like other historical and ongoing projects that have aimed to integrate Indigenous 
Knowledge into school curriculum and pedagogy, PoP has consisted of a series of tasks  
that aimed to simultaneously ignite educational change in schools by making space for 
Elders and resource people to clarify what they would like to contribute to student 
learning, and, at the same time, lay the foundation of relations and resources for ongoing 
integration work.  Given the longer term nature of educational change, it is difficult to 
know about the depth of the success of PoP.  To what degree will the recommendations 
of PoP become integrated into GTSD policy and school growth plans?  To what degree 
will the curriculum enhancement toolkit be used and what kind of material difference will 
it make to teacher practice and student learning?  Since it is too early to tell what kind of 
lasting impact PoP will have on Lillooet area schools, we can only hope the very best is 
wrought from this project for the benefit of St’át’imc and non- St’át’imc students alike.   
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7. Appendices 
 
There are thirteen appendix in total. See the table of contents for titles of each appendix. 

Appendix A: Statement of research ethics 
 
When working with St’át’imc participants, SPARC BC will follow the principles of 
respect, protection and participation.  As such, all research undertaken in the PoP 
project will ensure the following: 
•  Respect for the culture, traditions and knowledge of St’át’imc participants and 

communities 
•  Collaboration and partnership with St’át’imc participants in the research process. This 

means:  
o Involving St’át’imc peoples in the design of the research project 
o Conceptualizing and conducting research with St’át’imc people as a partnership 
o Consulting with St’át’imc community members who have relevant expertise 
o Provide the community an opportunity to react and respond to research finding 

before the completion of the final report 
o Give due consideration, and accurately report, any disagreements about the 

interpretation of data in research reports or publications 
•  That, as much as possible, different segments of the population within St’át’imc 

communities will be able to express their viewpoints 
•  Provide information on the protection of the St’át’imc’s intellectual property and 

cultural estate 
•  That the research will empower St’át’imc communities involved in the research 
 
As such, the PoP project team will: 
  
• build relationships with organizations and communities prior to and during the 

research process 
• design the research methodology in partnership with key stakeholders of the St’át’imc 

First Nation 
• work within established community protocols regarding St’át’imc knowledge 

wherever applicable  
• work in partnership to create any necessary guidelines regarding the protection of 

information members of the St’át’imc First Nation deems sensitive or inappropriate to 
be shared   

• present the outcomes and results of any research to the St’át’imc Language Authority 
(SLA) in draft form for revisions before distribution and publication.  

• acknowledge the contribution of individual or groups consulted in the final research 
report 

• formally acknowledge St’át’imc First Nation ownership over any St’át’imc 
Knowledge that is produced through the PoP project 



Power of Place: Final Research Report 122 

Appendix B: Glossary of key terms 
 
In this appendix, we provide some basic definitions of the key words in this report.    
 
Aboriginal peoples:  Aboriginal peoples is a term in Canada’s 1982 Constitution that 
encompasses three groups of people: First Nations, Inuit and Métis.  Aboriginal peoples 
can also be used to refer to Status and non-Status Indians, Native and Indigenous peoples. 
Generally, most people identify with the particular nation to which they belong (i.e., 
St’át’imc) before they identify as being an Aboriginal person.  Some people reject the use 
of the term Aboriginal peoples and prefer to use Indigenous peoples, arguing that the 
term Indigenous is a term that is not marred in colonial thinking and practices.  
 
Assimilation:  Assimilation is the act or process of assimilating; the idea that Indigenous 
people should be improved by being civilized to learn, work, practice religion and speak 
in the language of a colonial power.  Canadian residential schools are an example of an 
institution that aimed to assimilate Indigenous people into European ways of being. 
 
Colonialism:  A practice of domination through political and economical control, which 
generally involves a takeover of control of land and Indigenous people.  
 
Culture: The patterned way of life of a people, including the land, language, practices 
and beliefs shared by members who identify with a particular group, community or 
nation. 
 
Critical pedagogy: Refers to educational theory, teaching and learning practices that are 
designed to raise learners’ critical consciousness.  
 
Decolonization: The action of undoing colonialism and the establishment of independent 
status, or the act of regaining authority or jurisdiction.  
 
Enculturation: The process of adopting the behavioural patterns of the surrounding 
culture. 
 
Epistemology:  A branch of philosophy that is concerned with the nature and scope of 
human knowledge, beliefs, and truths.  
 
Ideology: Ideology is a set of beliefs, goals and ideas tied together in a comprehensive 
vision for how the world does and should work.  
 
Indigenous education: Indigenous education is a life-long learning process; it begins 
before birth and continues throughout life, it involves the development of the spiritual, 
emotional, physical and intellectual. It is holistic, comprehensive, and involves complex 
knowledge of the cultural heritage values and principles of Indigenous people locally and 
globally.   
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Indigenous people: A group who are original inhabits to a place, territory, region or 
country. 
 
Integrate: In local educational reform, to integrate is to facilitate a process of working 
with education stakeholders to put together generally separate community values and 
perspectives into a new model for designing, delivering and evaluating education.    
 
Inter-cultural dialogue: Intercultural dialogue involves multiple view points and the 
recognition of difference and multiplicity.  It assumes that the differences of opinions, 
viewpoints, and values exist not only within each individual culture but also between 
cultures.  Intercultural dialogue seeks to cultivate an understanding of those that do not 
see the world in the same way as ourselves.  
 
Learning outcome: A learning outcome is a measure of what learners will know or be 
able to do as a result of a learning activity.  
 
Methodology: In research, a methodology is set of tactics guided by principles that 
facilitate the development of responses to research questions. 
 
Nlaká7mexw: Commonly recognized as Thompson people, which are comprised of 16 
bands located in the Fraser Canyon and up into the Southern Interior of BC. 
 
Pedagogy: The use of teaching methods to facilitate the development of prescribed 
competencies for students.  
 
Racism:  A set of beliefs, often negative, held by one group of people, or individuals 
about another group of people, or individuals which is based on perceived racial 
characteristics of that group or individual. 
 
Secwépemc: Also recognized as Shushwap, are one of the largest First Nations in BC, 
comprised of 17 bands located in the South Central Interior of BC.  
 
St’át’imc: St’át’imc people live on their territory in the Interior of BC, and consist of  
eleven bands.  St’át’imc are also known as Lillooet people.   
 
Theory: A theory is an expression of observations that are generally verifiable in some 
way, consisting of an interrelated, coherent set of ideas. 
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Appendix C: Curriculum review survey instrument  
 
The Social Planning and Research Council of BC (SPARC BC) in partnership with 
GTSD and USLCES is initiating a project to look at developing a tool (yet to be defined) 
for integrating St’át’imc ‘traditional’ knowledge into the K-12 system at the three 
Lillooet area schools and Sk’il Mountain. Critical to the success of this project is teacher 
participation as ultimately it is teachers who will determine if the tool(s) developed are 
suitable for their needs.   
 
One of the project tasks is identifying what St’át’imc knowledge is currently being 
delivered in the curriculum.  As a teacher in one of the four Lillooet area schools, we are 
asking you to complete this brief questionnaire.  The information provided will be used 
solely for the purpose of identifying the degree to which St’át’imc knowledge and 
cultural activities are included in school learning.  
 
To clarify what is meant by St’át’imc (Indigenous) Knowledge (also known as 
Traditional Ecological Knowledge, local knowledge, place-based knowledge, etc.),  a 
definition that was developed by the United Nations’ Educational, Scientific and Cultural 
Organization (UNESCO) Management of Social Transformations (MOST) Program is 
featured below:  
 

1. Indigenous knowledge is the local knowledge that is unique to a given culture 
or society. It is the basis for local-level decision-making in agriculture, health 
care, food preparation, education, natural resource management, and a host of 
other activities in rural communities. 

2. Indigenous knowledge is the information base for a society, which facilitates 
communication and decision-making. Indigenous information systems are 
dynamic, and are continually influenced by internal creativity and 
experimentation as well as by contact with external systems. 

3. Indigenous knowledge is the knowledge that people in a given community has 
developed over time, and continues to develop. It is based on experience, 
often tested over centuries of used, adapted to local culture and environment, 
dynamic and changing (Boven & Morohashi, 2002). 

 
There are three questions in total.  All responses will be represented at the aggregate level 
and your identify will be treated anonymously.  The questionnaire should take 
approximately 15 minutes to complete.  Please return your questionnaire to your 
principal.  Many thanks! 
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Please indicate the grade(s) that you teach: ___________________ 
 
 
1. Are you currently integrating St’át’imc or ‘local’ knowledge into your classroom 
curriculum.  
 
 Yes    No 
 
 
 
2. If yes, in which subject area(s)?  What pedagogy/process and resources do you use? 
 

Pedagogy 
 
 

Subject: 

Resource(s) 
 
 
Pedagogy 
 
 

Subject: 
 
 

Resource(s) 
 
 
Pedagogy 
 
 

Subject: 

Resource(s) 
 
 

 
3. In an ideal situation, what would you need to begin including St’át’imc knowledge into 
your class curriculum? 
 
 
 
 
 
4. If you are willing to chat with the researcher about what you are doing in your 
classroom, or if you have questions about the project, please contact Brenda Ireland. 
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Appendix D: Agenda for Power of Place conference 
 
Power of Place: Building Relationships and Enhancing Education 

  
Friday, February 15:  8:30 – 4:00 

             
 
 
8:30 – 9:00 Registration and Continental Breakfast 
 
9:00 – Introductions/Opening Welcome and Ceremony (Elder Des Peters Sr. & 
 T’it’q’et Chief Bill Machell) 
 
9:30 –  The PoP project – Background, Overview and Objectives  
  Brenda Ireland – Project Co-ordinator 
 Intercultural Dialogue and Understanding – Sarah Chandler 
 
10:00 – In Our Schools – Assets/Strengths & Issues/Challenges  
  
12:00 – Lunch (Catered) 
 
1:00 – The Power of Place: Place-Based Education and Integrating Indigenous 
 Knowledge into School Curriculum and Ways of Teaching 
 Guests: Dr. Angayuqaq Oscar Kawagley (former Director of the Alaska Native 
 Knowledge Network) and Dr. Ray Barnhardt (University of Alaska) 
  
3:45 – Presentations/Closing Ceremony 
 
5:00 – Banquet and Entertainment – Julianne Hall 
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Power of Place: Building Relationships and Enhancing Education 
  

Saturday, February 16:  9:30 – 3:00 
             
 
 
09:30 – Continental Breakfast 
 
10:00 – Introductions and Opening Ceremony 
  
10:10 – Reflecting on Yesterday – In Pictures and Words – And Reviewing Today 
   
10:15 – St’át’imc World View and Education – Approaches, Diversity and Connection  
 Guest Speakers: Art Adolph and Scott Graham 
 
11:00 – Working Together for Actionable Change – Ideas, Creativity and Energy 

  
1:00 –   Lunch (Catered) 
 
1:30 –   Selecting Priorities and Moving Forward – Why, How, Who and Next Steps? 
   
3:00 –   Evaluations/Closing Ceremonies/Presentations 
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Appendix E: Agenda for workshops with St’át’imc Elders and resource 
people 
 

1. Welcome and prayer 
 

2. Overview of the purpose of meeting and the Power of Place project 
 

3. What are some examples of St’át’imc knowledge and pedagogy (i.e., traditional 
and contemporary examples)? 

 
4. What are some examples of St’át’imc knowledge and pedagogy that ought to be 

included in Lillooet and area schools (i.e., traditional and contemporary 
examples)? 

 
5. What St’át’imc sites do you think are critical for the students to visit and know 

about? 
6. Summarize results of conversation and discussion of joint meeting with Elders 

and teachers  
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Appendix F: Agenda for workshop with GTSD staff, St’át’imc Elders 
and resource people 
 

1. Opening prayers and welcome to Ucwalmicw Centre  
 
2. Introductions  

 
3. Overview of Power of Place and explanation of the morning activities 

 
4. Gallery walk lead by St’át’imc Educational Research Team to review work of 

Elders and resource people 
 

5. Dialogue about the areas of expertise of the Elders and resource people 
 

6. Small group discussion with Elders:  Are your areas of expertise most suitable for 
primary or secondary schooling, or both?   

 
7. Small group discussion with school staff: What St’át’imc knowledge areas and 

cultural activities have relationship to the subject area(s) that you teach? 
 

8. Summary of small group discussions 
 

9. Large group visit to T’it’q’et S7istken  
 

10. Lunch  



Power of Place: Final Research Report 130 

Appendix G: Power of Place conference evaluation results 
 
The power of Place Conference was evaluated using a simple questionnaire, which was 
completed at the end of the conference by participants. In total, there were twenty-three 
complete questionnaires returned to the PoP project team. The questionnaire elicited both 
quantitative and qualitative responses from participant regarding the effectiveness of the 
conference.   In this section, we provide the results of the rating questions.  The original 
question is featured, followed by participants’ average responses. In the next section, we 
provide an analysis of the comments that participants made regarding their involvement 
in the conference.  
 
 
Analysis of participant responses to rating questions 
 
 
1. Please indicate how relevant this conference was for your community?   
 
                             Irrelevant                  Very Relevant 
 
   1  2  3  4  5 
 
Average participant response: 4.5 
 
 
2.   Please indicate how the Power of Place Conference helped you connect with the 

people in your community.   
 
                           Not at all Helpful                      Extremely Helpful 
 

1  2  3  4  5 
 
Average participant response: 4.0 
 
 
 
3.   Did the Power of Place Conference increase your interest in exploring new ways to 

work with people in your community to improve the K-12 education experience for 
all learners?   

 
                             Not at all                                                   A Great Deal 
 
   1  2  3  4  5 
 
Average participant response: 4.1 
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4.          Did the conference provide you with an opportunity to share your views about how 
 to enhance the K-12 education system for all learners?  
  

 
        Not at All                                                    A Great Deal 

 
   1  2  3  4  5 
 
Average participant response: 3.7 
 
 
5.          Did the conference increase your understanding of how to integrate Indigenous 
 Knowledge into school curriculum and pedagogy?  
  

 
        Not at All                                                                     A Great Deal 

 
   1  2  3  4  5 
 
Average participant response: 4.4 
 
 
 
 
6.  How would you rate the conference facilitators?   
 

 Poor                Excellent 
 
   1  2  3  4  5 
 
Average participant response: 4.0 

 
 
Analysis of participant responses to open ended questions 
 
Participants were also asked two open ended questions. The two questions were: What 
was your favorite part of the conference? What was your least favorite part of the 
conference? The following text is an analysis of the responses to these questions. 
 
Overall, the facilitators’ techniques were well received.  Notably, they were praised for 
knowing when to contribute and when to lay out of a discussion among participants.   
 
Conference participants noticed that the majority of teachers left between 3.00 and 
3.15pm on Friday and did not return for the Saturday portion of the conference. 
Participants would welcome an explanation for this phenomenon and possibly some 
exploration into its possible meaning.   
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In general there was a feeling that the time allowed for discussions was too short.  The 
topics were of a depth, and the aim of relationship-building during the conference, was of 
such significance that allowing more time for these goals to develop is recommended and 
would be welcomed.  Teachers are valued members of the community so what facts or 
barriers might have kept them from staying or returning?   
 
Different groups need time to develop a working culture that optimizes the 
interdependent contributions of all.  The short time periods allocated to group work, and 
the fact that many teachers were absent from the conference, interfered with optimal 
cohesion.   
 
The topics for discussion and the conference format were relevant and solid.   
 
Participants felt connected with the community and gained a sense of affirmation that 
they as individuals are not isolated or unique in their concerns.   
 
Participants hope that the energy, goodwill, and momentum established at the conference 
can be sustained in regular, everyday life in the school and community.  There is a desire 
for change and a feeling that the conference could initiate a desirable, positive change.  
The concerns of participants reflect an awareness that it can be challenging to overcome 
the inertia of everyday patterns.   
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Appendix H: Evaluation results from workshop with teachers, Elders, 
principals and resource people 
 
The following statements were submitted on pieces of blank paper at the end of the 
workshops with Elders, teachers, principals and resource people.  As a simple and 
accessible evaluation, the only question asked of participants was: What did you get out 
of this workshop? The following comments are verbatim transcripts.   
 

• I thoroughly enjoyed having the opportunity to be a part of this gathering today. 
During the gallery walk I learned many new ideas and thoughts that would be 
interesting to share with students. I think that it is very exciting to see the 
beginning of a wonderful working relationship between Elders and schools 
starting to take shape. I look forward to being a part of future learning experiences 
in the areas discussed today.   

 
• Well, I really enjoyed the morning. I liked that we now have some concrete 

contacts for Elders to come to the school. We need to keep this going and build a 
closer relationship and partnerships with all the local communities. By partnership 
I mean a relationship in which the schools do things for the communities as well 
as the communities contribute to the schools.  

 
• Although I understood I still had much to learn regarding this territory, I was 

reminded again today, that, even after living in Lillooet thirteen years, there is still 
so much to know! The prospect of this is exciting. In my class I will be using 
more in the way of local Elders and resources. In my English class I use 
aboriginal poetry, but I only have one poem by a local poet “Faces” by Saul 
Terry. I would love to be a part of collecting aboriginal, local poetry in order to 
create an anthology. What do you think?     

 
• I was very interested in an impressed by the vast array of ideas and areas of 

concern and interest recorded on the chart paper around the room. I also have a 
better grasp of how this information can be worked into the curriculum.   

 
• In reflecting about the day, I realize the ultimate long term affects this work will 

build within our young people. How they will benefit from knowing where they 
come from and how it will benefit them in their growth and development when 
they move onto further education. A definite win/win situation.  

 
• Lots of sharing, lots of listening, lots of people (more than I expected). 

 
• I very much appreciated being invited to the meeting. I like this idea of Elders and 

school district staff building a bridge together. I am hoping to use the 
Elders/resource list to invite speakers into our AVID classrooms.  Also another 
brainstorming meeting would help productivity. Again I think the whole concept 
was marvelous. 
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• It was great seeing the Elders interact with the SD personnel. I wish more teachers 

could have been involved. This was a very valuable day/session. 
 

• Excellent interaction between all of the people at the meeting! A great way to get 
to know the resource people!   

 
• I see that the school district schools are listening to what First Nations students 

need to succeed. 
 

• What I got out of this meeting: more different ideas then when Power of Place 
first began. I like the new ideas. When this first began it was for the children to be 
comfortable in themselves and not trying to be something are not, and to move 
forward and be successful with what they have. 

 
• What I got out of this workshop is how the school system and cultural component 

of life are trying to work together. We as support workers need to start working 
towards making these connections. The school I work at has three First Nations. 
We need to make a template of what we made from this project. Start with one 
nation and go from there. I enjoyed myself and look forward to using this 
information to build a promising future for our youth. 

 
• This circle grew up to 30 plus people including Elders and teachers. SD #74 

Shelly, Resource People from Lillooet area, support staff, principles. Nora and 
Laura - great organization of this project, thank you for this opportunity, for all of 
us to be a part.  A lot of information that was put onto the flip chart 
(brainstorming) papers. Great ideas and Elders sharing their expertise in to the 
school system. Big thank-you to Shelly for inviting us here. Good luck for the 
next phase of this project!  

 
• Touching base with the other professionals and our Elders to work towards an 

amalgamated effort to enhance students. Involvement within our education system 
and with our Elders as mentors. The Elders are the curricula. 

 
• I was moved to create a three month plan for bringing resource people into my 

English class. I have been grappling with a coherent plan rather than just bringing 
people in here and there and also with the problem of classroom management 
when resource people come in. I think I’ve figured it out, and I will let you know 
how it goes. I am driving home with the resource person in my school so we can 
plan a bit more on the way home.   

 
• Personal connections with Elders No1. Great reviews of the areas that St’at’imc 

Elders brainstormed last Tuesday.  Terrific meeting with teachers and staff about 
how the St’át’imc themes tie in with the curriculum. We talked about choosing 
one theme (salmon) and working on a scope and sequence from K-7 as a school 
staff.    
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Appendix I: Final evaluation results for PoP project 
 
This appendix features the questions and results of the final evaluation of the PoP project. 
Twenty-one Steering Committee members were sent this evaluation form via email after 
having reviewed the final research report and the curriculum enhancement toolkit.  The 
average results of the eight forms that were returned have been summarized below.  
Steering Committee member written comments are featured in italics, after the average 
participant response to the rating question. 
 
 
1.   Did the Power of Place project increase your interest in making schools more responsive 

to St’át’imc knowledge and culture?    
 
                             Not at all                                                   A great deal 

 
   1  2  3  4  5 
 
Average participant response: 4.0 

 
 

Comments: 
 

Yes, the Power of Place project did increase my interest of assisting in making the 
schools more responsive to St’at’imc knowledge and culture.  However, it would have 
been great if representative from the provincial government were on side also, 
committing to legislative changes and support for more Aboriginal teachers all of which 
will insure the success of Aboriginal students.   

 
 We need to persist in our effort to make schools places of learning for Aboriginal 
 students.  I am more interested now that I have some better tools to do this educational 
 change work.  Together, we can make this happen – but only together. 

 
 I was already interested, but this project certainly encouraged me to stay engaged. 
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2.          Did the Power of Place project provide you with an opportunity to share your views 
 about how to include St’át’imc knowledge and culture in school curriculum and 
 pedagogy? 

 
        Not at All                                                    A great deal 

 
   1  2  3  4  5 
 
Average participant response: 4.7 
 
Comments: 
 
 Yes. A great deal. 
  
 Yes. The timeline was good.  We had some time to reflect on what we were trying to do 
 and that helped a lot in making decisions about what we wanted this project to achieve. 
 
 We had many meetings over a good length of time.  It never felt like a burden to 
 participate in this project. – Good job team! 
 
 
3.          To what degree did the Power of Place project develop intercultural relationships 
 between Upper St’át’imc Elders, resource people, teachers and principals in the School 
 District?  
  

 
        Not at All                                                                     A great deal 

 
   1  2  3  4  5 
 
Average participant response: 3.5 
 
 
Comments: 
 

Because of many constraints, the Power of Place project was unable to fully develop 
intercultural relationships between St’at’imc Elders and resource people with teachers 
and principals of the School District.  It may take more than a couple of years to unravel 
the many decades of institutional ethnocentrism that exists in our school systems that 
promotes a anthropocentric worldview – humans at centre of universe over kincentric 
worldviews – respecting the interconnection of all, the land, water, plants, animals, fish 
and humans.  

 
 I enjoyed meeting new people and exploring ways of working together.  However, it will 
 take time for us to start working really well together. 
 
 The work has only begun for us.  This is a good start. 
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4.          To what degree did the Power of Place project contribute to the inclusion of  
 St’át’imc knowledge and culture into school curriculum and pedagogy?  
  

 
        Not at All                                                                     A great deal 

 
   1  2  3  4  5 
 
Average participant response: 4.5 
 
 
Comments: 
 

The Power of Place project actually initiated individuals from the local school system 
and Aboriginal communities to begin discussing a process of integrating St’at’imc 
knowledge into the school system.   

 
 The PoP project did get the ball rolling in a good direction.  Now we need to keep it  
 rolling. 
 
 The key to this whole project was Elder and resource involvement.  The school district 
 needs model PoP in an ongoing way by keeping Elders and resource people engaged and 
 involved in meaningful ways. 
 
 
5.    The aim of the Power of Place project was to engage local educational stakeholders in 
 a participatory process of identifying community-based strategies for including 
 St’át’imc knowledge and culture in Lillooet area school curriculum and pedagogy, and 
 thereby contribute to the enhancement of learning environments for St’át’imc 
 students.  Please indicate the overall success of the Power of Place project.  
  

 
        Not successful                                             Very successful 

 
   1  2  3  4  5 
 
 
Average participant response: 4.8 
 
 
Comments: 

The work has only begun, there is going to have to be a long term process put in place 
that fully recognizes the Self Determination of Aboriginal People, which begins with the 
inclusion of Aboriginal Elders, Aboriginal teachers, and Aboriginal resource people in 
the teaching of Aboriginal children in the school system. 
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Appendix J: St’át’imc resources at the Lillooet Tribal Council  
 
The following list of resources represents the some of school appropriate materials 
related to the St’át’imc held at the Lillooet Tribal Council office in Lillooet.   
 
 
Baker, Stephanie. (1990). Native Lillooet Tales: A Collection of Native Lillooet Stories 
(Told by Charlie Mack). 
 
Declaration of the Interior Tribes of British Columbia 
 
Drake-Terry, Joanne. (1989) The same as yesterday: The Lillooet Chronicle - the Theft of 
Their Lands and Resources. Lillooet, BC: Lillooet Tribal Council. 
 
Gunther, Erna. (1926). An analysis of the First Salmon Ceremony. American 
Anthropologist 28. 
 
Kennedy, Dorothy and Randy Bouchard (1975). Utilization of fish by the Mount Currie 
Lillooet Indian people of British Columbia. British Columbia Indian Language Project. 
Victoria. MS.  
 
Livingston, Farrand. (1993). Basketry Designs of the Salish Indians. 
www.http://digitallibrary.amnh.org/dspace/bitstream/2246/35/M02pt05.pdf     
 
Romanoff, Steven. (1992). The cultural ecology of hunting and Potlaches among the 
Lillooet Indians. In: B. Hayden (Ed.). A Complex Culture of the British Columbia 
Plateau. Vancouver: UBC Press. 
 
Smith, Trefor. (1988). Our Stories are written on the land: A brief history of the St’át’imc 
1800-1940. The Upper St’át’imc Language, Culture and Education Society. Kamloops, 
BC: Peerless Printers. 
 
Spafford, James G. (1992). Artifact distributions on housepit floors and social 
organization in housepits at Keatley Creek. Thesis (M.A.) Simon Fraser University. 
 
Stryd, A. and S. Lawhead. (eds.) (1978).  Fraser River Lillooet: An Ethnographic 
Summary. In: Reports of the Lillooet Archaeological Project. Archaeological Survey of 
Canada, Paper No. 73. Ottawa: National Museums of Canada. 

Teit, James. (1912). Traditions of the Lillooet Indians of British Columbia. Journal of 
American Folk-Lore Society 25. 

Teit, James. (1906). The Lillooet Indians. Leiden and New York: Memoirs, American 
Museum of Natural History 9 (5).   
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Turner, Nancy and Marianne Boelscher Ignace, Ronald Ignace. (2000). Traditional 
Ecological Knowledge and Wisdom of Aboriginal Peoples in British Columbia. 
Ecological Applications 10, no. 5. 
 
Turner, Nancy. (1997). Draft Paper: Plants of the Xaxl’ep (Stl’atl’imx or Fraser River 
Lillooet) People of British Columbia (featuring the Botanical Knowledge of Sam 
Mitchell, Martina LaRochelle, Edith O’Donaghey, Bill Edwards and Desmond Peters Sr.) 
 
Turner, Nancy. (1988) “The importance of a Rose”: Evaluating the cultural significance 
of plants in Thompson and Lillooet Interior Salish. American Anthropologist, 90, no. 2. 
 
Vansina, Jan. (1985). Oral tradition as history. Madison, WI: University of Wisconsin 
Press. 
 
Wah, Fred. (1975). Pictograms from the Interior of British Columbia. Vancouver: 
Talonbooks. 
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Appendix K: St’át’imc resources at the Upper St’át’imc Language, 
Culture and Education Society (USLCES) 
 
The available resources at USLCES have been catalogued in two sections: publications 
and multi-media resources; and, other resources. 
 
 
Publications and multi-media resources  
 
Black, Lynda and Andrea MacLellan. (2004). Parent as Teachers: A Handbook. Lillooet, 
BC: The Upper St’át’imc Language, Culture and Education Society.    
 
Burton, Strang. (2004). Let’s play and learn about body parts in St’át’imcets (St’át’imcets 
PC CD-ROM Game). Lillooet, BC: The Upper St’át’imc Language, Culture and 
Education Society.    

Corner, John. (1968). Pictographs (Indian Rock Paintings) in the Interior of British 
Columbia. R.R. 4. 

Frank, Beverly, et al. (2002). An English to St’át’imcets Dictionary: A Primary Level 
English to St'át'imcets Dictionary. Lillooet, BC: The Upper St’át’imc Language, Culture 
and Education Society. 
 
Frank, Beverly. (1996). Fishing equipment (K’WELAK7ASA KU WA7 K’ÁLEM KU 
STLHÁYEN). Lillooet, BC: The Upper St’át’imc Language, Culture and Education 
Society. 
 
Frank, Beverly. (1994). Preserving salmon at home (Cuz’lhkalh Qelhcál ku Sts’úqwaz). 
Lillooet, BC: The Upper St’át’imc Language, Culture and Education Society. 
 
Frank, Beverly. The day the Cougar attacked (Larrane Leech's Story) 
(Na Sq’ita i T’áxilas na Swúw’a). Lillooet, BC: The Upper St’át’imc Language, Culture 
and Education Society. (Includes audio cassette) 
 
MacKenzie, Mildred. (1992). Stl’atl’mix People: Fishing practices. Lillooet, BC: The 
Upper St’át’imc Language, Culture and Education Society. 
 
Narcisse, Catherine. (1997). John’s first hunt (I KEL7ÁS TSICW PÍXEM’ S). Lillooet, 
BC: The Upper St’át’imc Language, Culture and Education Society.  
Edwards, Irene (1985). Short Portage to Lillooet. Lillooet: Cold Springs Books. 
 
Narcisse, Cathrena. (1994). Bridge River Fishcamp (Wa7 Tsítcwem I Ucwalmícwa Láta7 
Nxwístena).  Lillooet, BC: The Upper St’át’imc Language, Culture and Education 
Society. 
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New St’át’imc hand drum songs on CD (Tsítsel s7ít’ems I St’át’imca) (2003).  Lillooet, 
BC: The Upper St’át’imc Language, Culture and Education Society. Manufactured by 
Spin Digital Media Corp. 
 
Journey of the St’át’imc: New St’át’imc Hand drum Songs (Smátqsa I St’át’imca) 
(2004). Lillooet, BC: The Upper St’át’imc Language, Culture and Education Society. 
Manufactured by Spin Digital Media Corp. 
 
Resource package for teaching spoken language (2002). Lillooet, BC: The Upper 
St’át’imc Language, Culture and Education Society.    
 
St’át’imcets phrases and greetings book with accompanying audio on CD (2002). 
Lillooet, BC: The Upper St’át’imc Language, Culture and Education Society.   
 
Upper St’át’imcets: 5 – 12 Integrated Resource Package. Lillooet, BC: The Upper 
St’át’imc Language, Culture and Education Society.   
 
 
 
Other resources 
 
Declaration: St’át’imcets and English 
 
Traditional and Contemporary Recipes 
 
Word lists: Animal/hunting, hide tanning, soap berry, salmon 
 
St’át’imc Calendar 
 
Animal counting and colouring books 
 
Introduction to St’át’imc Basketry – Interactive CD ROM (forthcoming) 
 
Intermediate Level St’át’imcets to English Dictionary (forthcoming) 
 
Advanced Level English – St’át’imcets Dictionary (forthcoming) 
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Appendix L: Endnotes 
                                                
 
1 For more details see: http://www.sd74.bc.ca/district.htm. Retrieved on December 1, 
2008. 
 
2 These words were spoken by Elder Linda Redan at a preliminary meeting for the PoP 
project.  Elder Redan provided verbal approval of her statement for this research. Elders 
Linda Redan is a St’át’imcets Teacher.  
 
3 The words ‘Indigenous’ and ‘Aboriginal’ will be used interchangeably throughout this 
paper. 
 
4 Although Wildcat refers to American Indians, his observations are more broadly 
applicable throughout North America.  Other Indigenous scholars also argue for an 
Indigenous-centred approach to education, pedagogy and learning systems more 
generally. For examples of such arguments, see: Battiste (2000).  
 
5 For statistical data on Aboriginal student learning achievement, see: 
http://www.sd74.bc.ca/abed/firstnations.htm 
 
6 For an instructive overview of Indigenous research methodologies, see: Smith, L.T. 
(1999). 
 
7 These words were spoken by an anonymous Steering Committee Member at the second 
Power of Place Steering Committee meeting in June, 2006. 
 
8 For further definitions and attributes of Traditional Ecological Knowledge, see also: 
Glen Aikenhead (2000), and Butler (2002).  
 
9 For and example of this kind of work see: Boaz, F. (1900).  
 
10 On this point, see also: Battiste & McLean (2005). 
 
11 The Council of Chief State School Officers (CCSSO) is a nonpartisan, nationwide, 
nonprofit organization of public officials who head departments of elementary and 
secondary education in the US, including the District of Columbia, the Department of 
Defense Education Activity, and five U.S. extra-state jurisdictions. CCSSO provides 
leadership, advocacy, and technical assistance on major educational issues.  The CCSSO 
is located in Washington, D.C. 
 
12 These comments are based on Brenda Ireland’s experience as Manager of Aboriginal 
Programming at a post-secondary institution in British Columbia. 
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13See: Hampton (1995), Barndardt & Kawagley (2005), Aikenhead (2000 & 2002), Smith 
(2007), Bartlett, et al. (2007), Battiste (2002), Battiste & McLean (2005), Wotherspoon & 
Schissel (1998), Schmidt (2005), Apthorp & D’Amato (2003). 
 
14 In this study, Smith features three teachers and their pedagogical approaches to place-
based education as framed by Gruenewald’s concepts of rehabitation (reclaiming of place 
and environment) and decolonization (acknowledging destructive behaviour – misuse of 
people and land - and endeavouring to restore both).   
 
15 For more information on the IISH, see: Institute of Integrative Science and Health, 
Cape Breton University: website: http://msit.cbu.ca/ 
 
16 For more on the FNES, see: First Nations Education Services. School District # 52, 
Prince Rupert. http://www.sd52.bc.ca.  
 
17 For literature on the “Forests for the Future” project, see: Lewis (2004), Menzies 
(2004), McDonald (2004), Thompson (2004), Menzies & Butler (2002). 
 
18 For complete details on the “Rekindling traditions: Cross-Cultural Science & 
Technology Units” (CCSTU) project, see: 
http://www.usask.ca/education/ccstu/welcome.html.  
 
19 AKRSI was established under the auspices of the Alaska Federation of Natives in 
cooperation with the University of Alaska. 
 
20 For complete details on these guidelines, see: Alaska Native Knowledge Network, 
http://ankn.uaf.edu. 
 
21 The twelve themes are: Family, language/communication, cultural expression, 
community, health/wellness, living in place, outdoor survival, ANCSA (Alaska Native 
Claims Settlement Act), subsistence, applied technology, energy/ecology, exploring 
horizons. 
 
22 Seidl examines the ways in which cultural and political knowledge can be explored, 
understood, and personalized for prospective teachers in developing culturally relevant 
approaches. Although the research involves developing culturally relevant approaches for 
use in classrooms with high percentages of African American students, Seidl’s comments 
and findings are arguable relevant to the Indigenous experience as well because she is 
dealing with a historically marginalized population group.   
 
23 For more on CREDE, see: Centre for Research on Education, Diversity & Excellence, 
“History,” Centre for Research on Education, Diversity & Excellence, 
http://crede.berkeley.edu/about/history.html 
 



Power of Place: Final Research Report 144 

                                                                                                                                            
24 Indicators for each standard have also been developed, which are listed on the CREDE 
website. http://crede.berkeley.edu/standards/standards/html 
 
25 For complete details, see the British Columbia Ministry of Education website: 
http://www.bced.gov.bc.ca/abed. 
 
26 Additional details on the “Shared Learnings” project can be accessed on the British 
Columbia Ministry of Education website: http://www.bced.gov.bc.ca/abed/descrip.htm. 
Retrieved on June 20, 2006. 
 
27 Upper St’át’imc Language, Culture and Education Society, “Upper St’át’imc Tourism 
Guidelines,” Brenda Ireland, Project Coordinator. (2005-2006). 
 
28 This is an illustration of a First Nation’s adoption of customs and norms of other 
Indigenous groups to replace traditions and heritage destroyed by colonial attitudes and 
practices. Perhaps this is inevitable since culture is not static - it evolves and changes to 
reflect contemporary values and beliefs.  What is lamentable is the process that has 
driven this evolution.  A natural progression would have allowed the St’át’imc to retain, 
practice and honour their own beliefs, values and traditions, instead they have 
experienced a profound cultural loss and are now engaged in attempts to reconnect with 
practices that help structure identify and clarify what it means to be ‘Indigenous’.  
Adopting the practices and norms of other Indigenous groups until one’s own can be 
reclaimed is a viable and commendable.  The danger is that communities may not have 
the resources needed to engage Elders in research to identify and revitalize place and 
culture-specific practices, culture, and ceremonies that will ultimately be lost.  This could 
further support the adoption of pan-Indian culture and identity based primarily on prairie 
practices which would undermine and diminish the rich cultural heritage that is 
Indigenous to St’át’imc territory. 
 
29 For more details on the Cree School Board and related activities, see: 
http://www.cscree.qc.ca/ 
 
30 For more information on Rock Point Community School, see: http://www.rpcs.bia.edu/ 
 
31 For more details on Halau Ku Mana , see: http://www.halaukumana.org/ 
 
32 The results of this exercise can be viewed in Power of Place Conference Summary 
Report, April 1: 2007. See: www.sparc.bc.ca/publications 
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